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Plainfield Public Schools 

English Language Arts  

Curriculum Unit 

 

Grade 3 

Unit of Study 5 

Pacing  5-7 Weeks 

UNIT STANDARDS 

 

. PRIORITY STANDARDS 
 
Reading Informational Text: 
RI.3.2     Determine the main idea of a text; recount the key details and explain 

how they support the main idea. 
RI.3.4     Determine the meaning of general academic and domain-specific words 

and phrases in a text relevant to a grade 3 topic or subject area. 
RI.3.9     Compare, contrast and reflect on (e.g., practical knowledge, 

historical/cultural context, and background knowledge) the most 
important points and key details presented in two texts on the same 
topic. 

 
Writing: 
W.3.2      Write informative/explanatory texts to examine a topic and convey ideas 

and information clearly. 
W.3.2a    Introduce a topic and group related information together; include text 

features (e.g., illustrations, diagrams, captions) when useful to support 
comprehension. 

W.3.2b    Develop the topic with facts, definitions, and details. 
W.3.2c    Use linking words and phrases (e.g., also, another, and, more, but) to 

connect ideas within categories of information. 
W.3.2d    Provide a conclusion. 
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SUPPORTING STANDARDS 
 
Reading Literature: 
RL.3.2     Recount stories, including fables, folktales, and myths from diverse cultures; 

determine the central message/theme, lesson, or moral and explain how it is 
revealed through key details in the text. 

RL.3.4    Determine the meaning of words and phrases as they are used in a text, 
distinguishing literal from nonliteral language. 

RL.3.9     Compare, contrast and reflect on (e.g., practical knowledge, historical/cultural 
context, and background knowledge) the central message/theme, lesson, 
and/or moral, settings, and plots of stories written by the same author about 
the same or similar characters (e.g., in books from a series). 

RL.3.10   By the end of the year, read and comprehend literature, including stories, 
dramas, and poems, at grade level text-complexity or above, with scaffolding 
as needed. 

 
 
Reading Informational Text: 
RI.3.10    By the end of the year, read and comprehend literary nonfiction at grade level 

text-complexity or above, with scaffolding as needed. 
 
Reading Foundational Skills: 
RF.3.4    Read with sufficient accuracy and fluency to support comprehension. 
RF.3.4a  Read grade-level text with purpose and understanding. 
RF.3.4b  Read grade-level prose and poetry orally with accuracy, appropriate rate, and 

expression. 
RF.3.4c  Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary. 
 
Writing: 
W.3.3      Write narratives to develop real or imagined experiences or events using 

narrative technique, descriptive details, and clear event sequences. 
W.3.3a    Establish a situation and introduce a narrator and/or characters; organize an 

event sequence that unfolds naturally. 
W.3.3b    Use dialogue and descriptions of actions, thoughts, and feelings to develop 

experiences and events or show the response of characters to situations. 
W.3.3c    Use temporal words and phrases to signal event order. 
W.3.3d    Provide a sense of closure 
W.3.4      With guidance and support from adults, produce writing in which the 

development and organization are appropriate to task and purpose.  (Grade-
specific expectations for writing types are defined in standards 1-3 above.) 
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W.3.5      With guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, and editing. 

W.3.10    Write routinely over extended time frames (time for research, reflection, 
metacognition/self-correction and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences. 

 
Speaking and Listening: 
SL.3.5     Use multimedia to demonstrate fluid reading at an understandable pace; add 

visual displays when appropriate to emphasize or enhance certain facts or 
details. 

 
Language: 
L.3.2       Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 
L.3.2b     Use commas in addresses. 
L.3.2c     Use commas and quotation marks in dialogue. 
L.3.2e     Use conventional spelling for high-frequency and other studied words and for 

adding suffixes to base words (e.g., sitting, smiled, cries, happiness). 
L.3.2f      Use spelling patterns and generalizations (e.g., word families, position-based 

spellings, syllable patterns, ending rules, meaningful word parts) in writing 
words. 

L.3.2g     Consult reference materials, including beginning dictionaries, as needed to 
check and correct spellings. 

 

 

“UNWRAPPED” Power Standards 

 
Reading Informational Text: 
 
RI.3.2     DETERMINE the main idea of a text; RECOUNT the key details and 

explain how they support the main idea. 
 
RI.3.4     DETERMINE the meaning of general academic and domain-specific 

words and phrases in a text relevant to a grade 3 topic or subject area. 
 
RI.3.9     COMPARE, CONTRAST and REFLECT on (e.g., practical knowledge, 

historical/cultural context, and background knowledge) the most 
important points and key details presented in two texts on the same 
topic. 

 
W.3.2      WRITE informative/explanatory texts to EXAMINE a topic and CONVEY 

ideas and information clearly. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD: RI.3.2 

DETERMINE 
 
RECOUNT 

Main idea 
 
Key details 

 explain how they support 
the main idea 

 
 

2,3 

Students Know: 

 The main idea of a text is the central thought or point the author is making about 
a topic. 

 To recount means to retell with details. 
 The main idea is often stated explicitly in informational text. 
 An author will often use signal words to introduce supporting details (e.g., such 

as, also, for example, one reason). 

Students Can: 

 Identify details from the text that were used to determine the main idea. 
 Explain how the details from the text support the main idea. 
 Determine the main idea of a text. 
 Use signal words to locate supporting details in the text. 

 
 

POWER STANDARD: RI.3.4 

DETERMINE Meaning 

 general academic and 
domain-specific words and 
phrases in a text 

1,2 
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Students Know: 

 Definitions and synonyms of academic and domain-specific words can be 
embedded in the sentence surrounding a word as sentence level context clues. 

 An affix is a word part added to the beginning or the end of a root word to modify 
the meaning of the word. 

 To identify common affixes and their meanings (e.g., un=not, unhappy=not 
happy). 

 To identify common roots and their meanings (e.g., port=to carry, transportation). 
 A dictionary is a book of words in alphabetical order containing their definitions. 

Students Can: 

 Use sentence-level context clues, affixes, common roots, glossaries, and 
dictionaries to determine the meaning of an unknown word in text. 

 

POWER STANDARDS: RI.3.9 

COMPARE/CONTRAST/REFLECT Important points and key details  

 presented in two texts on 

the same topic. 

 

3 

Students Know: 

 To identify important points in informational text.   
 To identify key details in informational text.  
 Important points in a text are the most important pieces of information the author 

gives the reader.   
 Key details in a text are pieces of information that support the important points.  
 Some details are more important than others. 

Students Can: 

 Compare, contrast, and reflect on how two informational texts on the same topic 
present the most important points.  

 Compare, contrast and reflect on how two informational texts on the same topic 
present the key details. 

 

POWER STANDARDS: W.3.2 

WRITE 

 

EXAMINE 

 

Informative/explanatory text 

 

A topic 

 

3 
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CONVEY Ideas and information clearly 

Students Know: 

 Informative text structures (e.g., problem/solution, cause/effect, sequential). 
 Explanatory text structures (e.g., description or definition with causes, motives, or 

reasons). 
 Information is facts, evidence, or prior experiences. 

Students Can: 

 Determine the organizational structure that is appropriate for the topic and 
purpose. 

 Organize ideas, new information, and prior knowledge to clearly explain the topic. 

 

 

 

 

 

 

 

 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  
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 explicit/explicitly 
 key details 
 main idea 
 recount/retell 
 signal words 
 supporting detail 
 affix 
 content words 
 context clues 
 dictionary 
 glossary 
 prefix 
 root 
 sentence-level context clues 
 suffix 
 compare & contrast  
 facts  
 important points  
 key details  
 topic 
 convey  
 examine 
 information 
 text structure 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 Survival 

 Population 

 Resources 

 Survive 

 Threatened 

 Ecosystem 

 Endangered 

 Extinct 

 Prey 

 Species 

 Habitat 

  

 

 

Essential Questions  Corresponding Big Ideas 
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How can comparing and 
contrasting informational texts on 
the same topic deepen a reader's 
understanding? 
 

 
 

How does identifying key details 
help to identify the main idea and 
build understanding of the text? 
 
 
 
What are informative and 
explanatory texts 

 
Comparing and contrasting informational 
texts on the same topic helps a reader 
see patterns and make connections to 
previous experiences and knowledge in 
order to deepen their understanding.  
 
 
Identifying the main idea and details in an 
informational text helps the reader to 
understand the author's message. 
 
 
 
Informative and explanatory text allows a 
writer to select appropriate facts about a 
topic in order to convey ideas and 
content. 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

(See Appendix A) 
 
 

Post-Assessment 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
(See Appendix B) 

 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 

 
 

 

 

 
Engaging Learning Experiences 
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Engaging Scenario 

 
Did you know that polar bears, mountain lions, and orangutans are endangered animals? 

The Endangered Species Act (ESA) protects animal species that are at risk of becoming 

extinct and they need your help! They are asking third grade students, across the country, 

to help raise awareness of endangered animals. Your task will be to research an 

endangered animal and select a presentation project to raise awareness at your school. 

The most informative presentations will have the opportunity to share their research with 

other classes throughout the school. These animals really need your help! 

Are you up for the challenge? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance Task Synopses 

 
TASK 1 
 

 Words Worth Noticing Chart 
You will determine the meanings of key vocabulary by using the Words Worth 
Noticing chart 

 
TASK 2 

 

 Compare/Contrast 
You will read two informative articles on endangered species and note 
differences and similarities. 
 

TASK 3 
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 Endangered Animal Research 
You will organize the information for your animal research by using a graphic 
organizer 

 
TASK 4 

 Select a Project to Create and Share 
You will have the opportunity to select a project in which to present your 
information 

 
 
 

 

 

 

 

 

 

 

 

Performance Task # 1 
In Detail 

Power Standard: RI.3.4 
 
Supporting Standards: 
RI.3.10, RF.3.4c, SL.3.1, SL.3.2, SL.3.3 
 
Note to teacher:  Prior to beginning this unit students need to have a basic understanding 
of key vocabulary words. Let students know that you will be reading the text aloud and 
then showing them some words you found interesting, confusing, or important. Tell 
students you want them to help you figure out the meanings.  
Students will record words on the graphic organizer and write a synonym or a word or two 
to help them remember. They will also sketch a visual representation of the word. You will 
use a Power Point presentation to model a ‘think aloud’ with students to help them gain a 
deeper understanding of the terms needed for this unit. Select specific slides to have 
students turn and talk to their partners about the meanings. Some suggested vocabulary 
to point out are the following: endangered, threatened, species, extinct, habitat, survival, 
ecosystem, and conservation. 
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Task 1 Detailed: 
 
 

 View the Power Point “Endangered Means There’s Still Time.” As your teacher 
reads through the slides think about words that are confusing, important, or 
interesting.  

 You will turn and talk to your partner at stopping points during the 
presentation. 

 Use you graphic organizer ‘Words Worth Noticing’ to write the word, record a 
synonym or very brief definition. Sketch a visual representation to help you 
remember the meaning of the word. 

 Turn and talk to your partner and share your chart. Explain your visual 
representation for the word. 

 Have your partner turn their chart over and quiz them on their knowledge of 
the word.  

 
 
 
 
 
 

 
Lesson Suggestions to Support Task 1 
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Performance Task # 1 Scoring Guide 

 

4 3 2 1 

□ All “Proficient”  
criteria met plus: 
 
□ Added 
additional words 

 Identified 
meaning of words 
by using a synonym 
or brief descriptions 
 

 Used a visual 
representation to 
determine meaning 

 

 Identified 6-8 
words  

 

 Shared findings 
with partner 

 
 

  Meets 3 of the 
“Proficient” (3) 

criteria 

 Meets fewer than 3 of 
the “Proficient” (3) 

criteria 

 Task to be repeated 
after re-teaching 

 Comments: 

 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

  Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

√  Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written Communication 
√  Accessing and Analyzing Information 

❑ Other 
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Performance Task # 2 

In Detail 

Power Standards:  
 
   RI.3.2, RI.3.9      

Supporting Standards: 
 
  RI.3.10, RF.3.4, L.3.2 
 
Note to teacher:  While planning lessons to address this task, you may want to focus on identifying 
key details in informational text, text features, and author’s purpose. 
If you are giving students a printout you may want them to use highlighters to assist them in 
identifying key details. 

 
Task 2 Detailed: Compare/Contrast 
 

 Working with a partner, you will read two different articles on endangered 
species. (articles may be read online or printed). Fold a piece of paper in half 
and write the names of the 2 articles on each half to record information as you 
read. When you are finished reading use a Venn Diagram to compare and 
contrast the articles. 

Saving Costa Rica's Green 
Iguanas 

 

Polar Bear Protection 
Program 

 

 
 
 

 

 

 Turn and discuss the similarities and differences you found in the articles with a 
partner as well as the following questions: 

 
 Why is the most important thing the author wants you to know? 
 What are some details related to the main idea? 
 How are the articles the same and how are they different? 
 What is the author’s purpose in writing this article? 

 
Compare/Contrast the following articles: 
 
http://www.scholastic.com/browse/article.jsp?id=10689 
Saving Costa Rica's Green Iguanas 
 
http://www.scholastic.com/browse/article.jsp?id=3749571 
Polar Bear Protection Program 
 
 

http://www.scholastic.com/browse/article.jsp?id=10689
http://www.scholastic.com/browse/article.jsp?id=3749571
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Lesson Suggestions to Support Task 2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria 
plus: 

  
 

□ Notes contain 

"main idea" 
concepts followed 
by supporting details 
and/or evidence 
 

□All statements 

are supported by 
the text. 

 

 Meets 3 of 
the “Proficient” 
criteria 

 

 Meets fewer than 3 
of the “Proficient” 
criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
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□All statements 

noting similarities 
are placed in the 
center circle and 
all statements that 
note differences 
are placed in the 
correct outer circle 

 

 Engaged in a 
partner discussion of 
similarities and 
differences in the 
articles 

  

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 

 
Interdisciplinary Connections and 

Related Power Standards 
Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 

 
 
 

 Check all those that apply for each task:  
 

× Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

× Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

× Effective Oral and Written Communication 

× Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 
In Detail 

 
Power Standards:  
            RI.3.2, RI.3.4, W.3.2 
 
Supporting Standards: 
           RI.3.14, RI.3.10, RF.3.4, W.3.4, W.3.5, W.3.10 
            
 
Task 3 Detailed: 
 
            Endangered Animal Research 
            You will organize the information for your animal research by using a graphic 
organizer. 

 
1. Use the website to look for animals that are endangered. Make a list of 

animals that you may want to research. 
2. Select 1 animal that you would like to research and complete the research 

graphic organizer your teacher gives you. 
3. After you complete the graphic organizer write a summary of the animal you 

selected. 
 
 

 
Lesson Suggestions to Support Task 3 
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Performance Task # 3 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 

“Proficient” 

criteria plus: 

 

 Completed the 

graphic organizer 

listing key details 

 

Summary : 

 Introduced the topic 

 Developed the topic 

using details from 

the research. 

 Provided a 

conclusion 

 Demonstrates 

command of the 

conventions of 

standard English 

grammar and usage 

when writing and 

speaking. 

 

 Meets 3-4  of 

the “Proficient” 

criteria 

 

 Meets fewer than 

3  of the 

“Proficient” 

criteria 

 Task to be 

repeated after re-

teaching 

 Comments: 

 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Performance Task # 4 
In Detail 

 
Power Standards:  
            RI.3.2, RI.3.4, W.3.2 
 
Supporting Standards: 
           RI.3.14, RI.3.10, RF.3.4, W.3.4, W.3.5, W.3.10 
            
 
Task 4 Detailed: 
 

 You will create a visual representation of the endangered animal you 
researched, to help raise awareness. Your summary page must accompany 
your product. Select 1 of the following to demonstrate your understanding of 
your endangered animal: 
 

 A 3-D representation (diorama)   
 A speech (to be read to the class and/or school intercom) 
 An informative poster or brochure 
 A book/report  

 
 

 Guidelines for your project: 
 

 Your project should include information on the animal, why the 
animal in endangered, the animal’s habitat, and what can be done to 
save the animal. 

 You must use your research findings when creating your product. 
 All projects will be presented to the class.  
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Lesson Suggestions to Support Task 4 

 
 
 
 
 
 
 
 
 
 

 
 

Performance Task # 4 Scoring Guide 

 
 

4 3 2 1 

 All “Proficient” 
criteria plus: 
 

 Student 
addresses and 
goes into depth 
about the major 
categories of 
endangerment. 
 

 Interesting, well-
rehearsed with 
smooth delivery 
that holds 
audience’s 
attention of 
project. 

 

 Covers topics in-
depth with details and 
examples.  
 

 Project has  
characteristics of the 
animal and its habitat. 
 

 Student clearly 
listed reason animal is 
endangered. 

 

 Student listed what 
can be done to help 
save the animal. 

 

 Demonstrates 
command of the 
conventions of 
standard English 
grammar. 

 

 Meets 3-4  
of the 
“Proficient” 
criteria 

 

 Meets fewer 
than 3  of the 
“Proficient” 
criteria 

 Task to be 
repeated after 
re-teaching 

 Comments: 
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Research-Based Effective  
Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 
√ Identifying Similarities and Differences 
√ Summarizing and Note Taking 
√ Reinforcing Effort, Providing Recognition 
√ Homework and Practice 
√ Nonlinguistic Representations 
√ Cooperative Learning 
√Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

√ Cues, Questions, and Advance Organizers 
√ Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

√ Teamwork and Collaboration 
√  Initiative and Leadership 
√  Curiosity and Imagination 
√  Innovation and Creativity  
√  Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

√  Effective Oral and Written 
Communication 
√  Accessing and Analyzing Information 

❑ Other 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

  Check all those that apply for each task:  
 

√   Initiative and Leadership 
√   Curiosity and Imagination 
√   Innovation and Creativity  
√   Critical thinking and Problem Solving 

❑  Flexibility and Adaptability 

√   Effective Oral and Written Communication 
√   Accessing and Analyzing Information 
√   Research 
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Differentiation 

Strategies 

(Additional 
Supports + 

Enrichment) 

Intervention 
Strategies 

(Tiers 1, 2, 3) 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for English 
Language Learners 

-Access prior knowledge 

 Ask students 
what they know 
about the topic 

 Present topic-
relate pictures 
for students to 
interpret. 

 Provide multiple 
examples to 
reinforce 
concepts/skills 

 
-Student Engagement 

 Offer choices of 
materials, tools 
and supports. 

 Incorporate 
collaborative 
work groups, as 
appropriate 

Tier 1 
-work collaboratively on 
tasks with a student an 
gradually withdraw the 
support. 
 
-explain clearly each 
academic task and the 
specific criteria needed to 
successfully complete the 
task. 
 
-avoid instructional lag 
time by preparing 
materials in advance. 
 
Tier 2 
-use technological tools 
or computer software to 
allow students to access 
content in multiple ways. 

-Review I.E.P. to develop 
specific interventions and 
strategies for those 
students with Special 
Needs. 
 
-Below are some 
suggestions: 

 Alter the 
environment to 
provide low-
distraction work 
areas. 

 Break 
assignment into 
short, sequential 
steps. 

 Create a safe 
environment for 
learning by 
employing 

-Visual Associations: 

 Vocabulary Center 

 Marzano’s Vocabulary 
with squares diagram 

 Reread to reinforce 
vocabulary 

 Secure  attention with 
visual aides 

 Emphasize key points 
using highlighters or 
color coding 

-Small group instruction or work: 

 Provide step by step 
written direction. 

 Use bulleted information 
in handouts 

 Present new information 
using outlines and notes 

 Hear thought provoking 
questions to promote 
interaction. 
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 Vary 
instructional 
supports for 
students, such 
as scaffolding. 

 Provide learning 
activities based 
on students’ 
interests, 
readiness and 
learning profiles. 

 
Enrichment: 

 Pick higher level 
books  

 Choose higher 
level guided 
questions 

 
 
 
 
 
 
 
 
 

 
-use multi-sensory 
techniques to present 
information 
 
-use graphic organizers 
to focus attention on key 
elements, concepts or 
ideas. 
 
Tier 3 

-provide varied texts and 
supplementary materials 
or resources at different 
levels of reading difficulty. 
 
-monitor student 
understanding 
continuously 
 
-explain clearly each 
academic task and the 
specific criteria needed to 
successfully complete the 
task. 
 
 
 
 
Use multimodality 
resources that go beyond 
print: 

 Images 

 Animation 

 Sound/music 

 Performance 
-Think Alouds 

 Students read 
text aloud. As 
they read they 
pause to discuss 
what was read. 

-Say Something 

 Students read 
text aloud in 
portions. They 
pause to all “say 
something” about 
the text. 

-Guided Questions 

 Who? When? 
Where? What? 
Why? Questions 
asked on the 
level of the 

effective 
motivational 
techniques. 
 
 

 Do follow up activities 
using different formats 
and materials. 

 Use graphic organizer. 
 
Confer with students and have 
them read aloud a portion of the 
text.  Then stop and have them 
tell you what questions they 
have about what they’ve read 
 
 
Allow students to draw or 

illustrate facts and details about 

their topic and label these.  Then 

provide predictable frames for 

the student to continue to add 

details (e.g., Elephants 

live…Elephants eat…Elephants 

look like…). 
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students 
understanding.  

 

 

 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
Wonders Resources: 

Endangered Animals 

Literature Anthology 

Unit 2 Whooping Cranes in Danger 172-

185 

Unit 2 Help the Manatees! 186-187 

 

Reading/Writing Workshop 

Unit 2 Weekly Concept 146-147 

Unit 6 Words to Know 446 

Unit 6 Shared Read, Butterflies Big and 
Small 451 

Task 2: 

http://www.eduplace.com/graphicorganizer/pdf/

venn.pdf 

(Compare/Contrast -Venn Diagram) 

 

http://www.readwritethink.org/files/resources/i

nteractives/compcontrast/map.html 

(Compare/Contrast using the computer as a tool) 

 

 

Websites for Research 

Animal Planet  

http://animal.discovery.com/animals/  

 

BBC Nature Wildlife  

http://www.eduplace.com/graphicorganizer/pdf/venn.pdf
http://www.eduplace.com/graphicorganizer/pdf/venn.pdf
http://www.readwritethink.org/files/resources/interactives/compcontrast/map.html
http://www.readwritethink.org/files/resources/interactives/compcontrast/map.html
http://animal.discovery.com/animals/
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http://www.bbc.co.uk/nature/animals/ 

  

National Geographic Kids  

http://kids.nationalgeographic.com/kids/a

nimals/creaturefeature 

  

Animal Fact Guide  

http://www.animalfactguide.com/animals.p

hp 

  

Animals Explore Discover Connect  

http://www.seaworld.org/animal-

info/animal-bytes/index.htm  

 

List of Websites 

http://katherine.plager.net/endangered/ 

 

Excellent Website for Research and 

Short Videos of Animals 

http://worldwildlife.org/species/directory

?sort=extinction_status&direction=desc 

 

 

Additional: 

http://www.ehow.com/info_7872759_elementar

y-lesson-plans-endangered-animals.html 

http://www.bbc.co.uk/nature/animals/
http://kids.nationalgeographic.com/kids/animals/creaturefeature
http://kids.nationalgeographic.com/kids/animals/creaturefeature
http://www.animalfactguide.com/animals.php
http://www.animalfactguide.com/animals.php
http://www.seaworld.org/animal-info/animal-bytes/index.htm
http://www.seaworld.org/animal-info/animal-bytes/index.htm
http://katherine.plager.net/endangered/
http://worldwildlife.org/species/directory?sort=extinction_status&direction=desc
http://worldwildlife.org/species/directory?sort=extinction_status&direction=desc
http://www.ehow.com/info_7872759_elementary-lesson-plans-endangered-animals.html
http://www.ehow.com/info_7872759_elementary-lesson-plans-endangered-animals.html
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http://www.scholastic.com/browse/collection.jsp

?id=220 

(short articles to compare and contrast the 

various reasons animals become endangered) 

 

http://ecos.fws.gov/tess_public/pub/stateListin

gIndividual.jsp?state=NJ&status=listed 

(NJ endangered animals list) 

 

 

 

 

 

Lesson to Support Tasks  Move under tasks and delete 

 

RI.2 
To determine the main idea, central message, lesson, or moral, or theme of a story, 
drama, or poem: 

 Point out common spots for identifying main idea/theme in a text and how you 

scrutinize specifics (TOC, headings, topic sentences, key events, recurring vocabulary, 

illustrations) to infer ideas throughout the text.  Have students turn and talk whenever 

you want them to work through a key part where an important idea can be inferred. 

 

 Pose questions that get students looking for theme via the following avenues: 

 

o   Naming a lesson in the story (What lesson did __________ learn by the end?   

     What lesson or message did you get from reading this book?) 

 

o   Identifying a social issue in a story (What have you learned about _________   

     from reading this book?  What are you learning about the issue of _________   

     here?) 

 

 Keep a classroom chart of themes that students discover in texts (with love and 

understanding, families can overcome loss; accept who you are; bullies lose out; 

perseverance pays off, and so on). 

 

http://www.scholastic.com/browse/collection.jsp?id=220
http://www.scholastic.com/browse/collection.jsp?id=220
http://ecos.fws.gov/tess_public/pub/stateListingIndividual.jsp?state=NJ&status=listed
http://ecos.fws.gov/tess_public/pub/stateListingIndividual.jsp?state=NJ&status=listed
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 After skimming and scanning an informational text, ask students to generate all 

possible ideas and then determine which of them the text most fully develops. 

 

 Turn topic statements into questions that spur students to read the section for answers 

(Grey Wolf Habitat to “What is the Grey Wolf’s habitat?”)  This will help students learn 

to “add up” subtopics toward a main idea. 

 

To explain how it is conveyed through key details in the text: 

 Model for students how to code specific details in the text that support the central idea 

or theme. 

 

 Model for students using a shared text which words, phrases, or images recur 

throughout the text that might signal they are the main idea or central message.  Mark, 

highlight, or annotate these words.  After modeling, have students work in groups or 

independently using the same strategy. 

 

To recount stories, including fables, folktales, and myths, from diverse cultures: 

 As you read aloud, introduce students to different types of stories, such as realistic 

stories, adventure stories, fantasy folktales, fables, and myths.  Compare and contrast, 

and chart their attributes. 

 

 Provide students with a variety of fables, folktales, and myths.  Have students work in 

small groups to study a type in depth and share knowledge with class (e.g., Cinderella 

stories, Greek myths, American tall tales). 

 

 Model how to recount the story.  First, explain that a retell/recount involves an opening 

statement, followed by key events listed in sequential or chronological order, and a 

conclusion; have students recount stories to a partner or with the class. 

 

To summarize the text: 

 Create a shared summary with the class.  Include an opening statement, key details in 

chronological order from the text, and a conclusion.  Post on chart paper for students to 

refer to. 

 

 Model explaining the story by writing a summary.  Refer back to text to “lift” specific 

words, phrases, or sentences and embed these into the explanation. 
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 Have students write their own summaries, highlighting where they have used specific 

details and examples from the text. 

 

To determine how characters in a story or drama respond to challenges, or how the 

speaker in a poem reflects upon a topic: 

 Have students use graphic organizers or flow charts to monitor how characters respond 

to challenges over the course of a text. 

 

 Model reading poetry and think aloud how the narrator reflects on the topic.  Highlight 

or annotate places in the text where that is supported. 

 

 Have students practice by annotating poetry either on tablets or on photocopies or 

using sticky notes. 

 

To help your English language learners, try this: 

 Have students draw pictures to reinforce setting, characters, and plot.  Make certain 

that students understand the meaning of the academic vocabulary you’re using, such 

as “main character” or “main idea.” 

 

RI.4 
To determine the meaning of words and phrases as they are used in a text: 

 Generate a vocabulary chart at the outset of a new nonfiction unit or chapter.  Don’t be 

afraid to explicitly teach key words up front, with the idea that students will take 

ownership of figuring out plenty of challenging words in the subsequent reading. 

 

 Think aloud while reading to the class to show how you puzzle out a word or phrase 

using syntactic, semantic, typographic, etymological, and other types of information to 

decipher words.  Invite students to try a word. 

 

 Teach students to look all around the words phrase as though they’re hunting for 

something on their closet floor!  Is there a word part they know?  What about the other 

words in the sentence – is the challenging word part of a series of like things (e.g., 

Lions eat deer, zebras, mice, and ______________)?  What clues are on the page 

(captions, diagrams, images)?  What clues are on the page (captions, diagrams, 

images)?  Does the author define it a sentence or two later? 

 

 Point out the way authors use explanations, synonyms, restatement (e.g., in other 

words …), contrast, or antonyms, which can help you know a challenging word. 
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 Encourage students to mark unknown words in their texts with sticky notes as they are 

reading independently and then to go back and determine meaning.  Check in with 

students in small group or in conferences on how they are using this strategy. 

 

 Use a shared text to have students highlight unknown words and annotate in the 

margins. 

 

 When working with the whole class or small groups or conferring one-on-one with 

students, encourage them to acknowledge when they don’t know a word or phrase. 

 

To determine the meaning of words and phrases as they allude to significant 

characters found in mythology: 

 Brainstorm a list of words that harken back to mythology (e.g., Herculean, Trojan 

Horse, Phoenix, to Harp, fate, fury, leave no stone unturned, Achilles’ Heel, Midas 

Touch, Mentor, Nemesis, Phobia).  Read or discuss the myths where these are 

referenced and discuss what they mean, especially in the context of character 

description or events in a text. 

 

 Keep a class list or illustrated chart of famous characters in mythology. 

 

 Invite students to find words or phrases in their own reading that allude to significant 

characters in mythology and share these with the class. 

 

To determine the meaning of figurative language such as metaphors and similes: 

 Choose texts rich with figurative language and discuss the language as you read aloud 

to the class. 

 

 Teach explicitly the different types of figurative language (simile, metaphor, analogy, 

personification, etc.) and why they are used in text.  Keep class charts of examples of 

figurative language from shared texts or have students record examples in their writing 

notebooks or journals. 

 

 Use shared texts of poetry under a document camera or projected on an interactive 

whiteboard to find examples of figurative language, name them, and annotate how they 

lead to meaning of the text or create visual and sensory images. 
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To distinguish between literal and nonliteral language: 

 Think aloud using a shared text (or screen or under a document camera) to highlight in 

one color literal language – and in another color nonliteral language, discussing how 

they are different and how they lead to overall understanding of the text. 

 

 Identify nonliteral language and discuss what it means within the text; then determine 

the literal meaning of those words; then model, or ask students, to determine, in light of 

how they are used, the figurative or nonliteral meaning. 

 

 Continue to explicitly draw attention to literal and non-literal language in shared texts. 

 

To determine the meaning of general academic and domain-specific words in a text: 

 Show students how to make use of any textual features – sidebars, captions, 

typography (is the word in bold and thus in the glossary), diagrams, footers, or 

glossaries in the chapter or in the appendix. 

 

 Teach students, when appropriate, the root words or etymology of certain subject-

specific words (bio = life, ology = study of) as part of the study of any discipline. 

 

To help your English language learners, try this: 

 Create pictures for words and visual representations for figurative language.  Use these 

words as often as possible, speaking them aloud so students hear them used in 

context and pronounced correctly.  Write words, model pronunciation, and provide 

opportunities for students to use it often in context. 

 
 

RI.9 
To have students compare and contrast the themes, settings, and plots of stories 
written by the same author about the same or similar characters: 

 Read aloud to the class at least two books (these could be picture books) written by the 

same author with the same character in each.  After reading each book, record on chart 

paper the theme, setting, and plot.  Also record character traits for the main characters 

in that book.  After reading and charting both books, create a Venn diagram (or 

Thinking Map)—either for one of the elements or a Venn diagram for each. 

 

 Have students discuss the major problems in both books. 
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 Provide students access to books by the same author or books in a series so they can 

replicate this independently or in small groups, or in book clubs or literature circles. 

 

To have students compare and contrast the treatment of similar themes and topics and 

patterns of events in stories, myths, and traditional literature from different cultures: 

 Choose either stories, myths, or traditional literature with similar themes or topics, but 

find books from different cultures.  Model reading at least two books from different 

cultures.  Record on chart paper the theme or topic and how it was treated—and also 

record setting, the problem(s) characters faced, responses of characters to each other, 

and how the stories ended.  After reading two or more stories, discuss how they were 

similar and different. 

 

 Create sequence charts to record the pattern of events. 

 

 Discuss how culture affects how the story was told. 

 

To have students compare/contrast stories in the same genre on their approaches to 

similar themes and topics: 

 Model for students by reading two books in the same genre with similar themes or the 

same topic and discussing the theme and topic.  What is the theme?  How are they 

similar or different?  How did the different authors convey the theme? 

 

 Create Venn diagrams (or other Thinking Maps) to complete on theme after reading 

books in the same genre. 

 

 Provide students with text sets in order to read and practice independently. 

 

 Read aloud a traditional folktale/fairy tale, such as Cinderella by Marcia Brown, and a 

fractured version of the same tale, such as Frances Minters’ Cinder-Elly, a modern, 

urban, rap-based tale.  Have students compare the two.  How are they alike and 

different, in terms of the basic story elements? Language? Illustrations? After working 

with several of such traditional/fractured pairs, have partners write their own version of 

a traditional folktale or fairy tale. 

 

 

To have students compare and contrast the most important points and key details 

presented in two texts on the same topic. 
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 Have students read two different texts on the same topic and take notes in a two-

column format, drawing arrows and lines to connect the information that is the same. 

 

 Refer to the table of contents in two books on the same topic to identify the topics each 

addresses.  Guide students to notice the similarities and differences, and discuss what 

may have led each author to include or leave out certain information. 

 

To integrate information from two texts on the same topic: 

 Assign students a topic (or they can self-select).  Students read one text on that topic, 

taking notes or annotating important information.  Then they read a second text on the 

same topic (this may take a couple of days to complete), again taking notes.  After 

reading both, students write what they now know about the topic. 

 

 Use two content-area texts and students take notes on each (on a graphic organizer, 

etc.)  After reading both, have students make a key statement and then back it up with 

reasons and details from their notes. 

 

 

To help your English language learners, try this: 

 Have students draw pictures of one element (setting, character, etc.) from two different 

texts and then place them side by side and either verbally explain or label how they are 

the same and how they are different.  If possible, allow English learners to work with 

native English speakers in group activities comparing and contrasting texts. 

 

W.2 
To introduce students to informative/explanatory texts: 

 Provide numerous examples of published informative/explanatory texts and also 

access via technology to informative/explanatory writing.  Call attention to the 

introductions, key ideas or points, organization, graphics, and endings.  This will give 

you opportunities to acquaint students with the genre and identify features of 

informative/explanatory text. 

 

 Discuss the expectations of this type of writing and the different formats. 

 

 Show students a range of writing samples so they see what it is that you want them to 

do. 

 

 Give student a copy of a sample text and, if possible, display it on a screen so you can 

annotate portions of it while discussing the text’s relevant features. 
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 Have students use sticky notes or annotate a sample text as they determine relevant 

features. 

 

 Bring in content-area texts to use as models of informative/explanatory texts. 

 

 As you read informative/explanatory texts aloud, ask students to try to determine the 

author’s purpose in writing the piece.  Make a chart (that you will later post in the 

classroom and add to throughout the year) listing what students have determined 

various authors’ purposes for writing to be. 

 

To format and integrate illustrations, headings, and multimedia into the texts: 

 Explore examples of illustrations, headings, charts, and so on with the class.  Create 

charts of all the options to add to their pieces. 

 

 Offer direct instruction to the whole class or a smaller group of students who need to 

learn how to use those features of the word processor or other software applications. 

 

 Provide time for students to practice these skills and share. 

 

To develop their topic with details, examples, and information: 

 Model for students how to choose a topic and add details. 

 

 Model how to write and use categories and headings. 

 

 Provide graphic organizers, information maps, outlines, and so on to help students 

organize their thinking. 

 

 Practice together writing a topic on a sheet of chart paper, then have students generate 

details, examples, and information on sticky notes.  Place these on the chart paper and 

move them to group relevant facts together. 

 

 Have students practice doing this independently with their own topic on their own 

paper. 

 

 Work directly with them to generate ideas and gather evidence, data, examples, or 

other content; then develop with them criteria for how to evaluate and choose the best 

of the bunch to work into their writing. 
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To have students use linking words, phrases, and clauses to link ideas and create 

cohesion: 

 Give students a copy of a sample text and highlight the linking words, phrases, and 

clauses.  Annotate how these help create cohesion. 

 

 Generate with students a list of linking words, phrases, or clauses. 

 

 Have students go through their papers once they have a complete draft and highlight 

their linking words. 

 

To help students use precise language and academic vocabulary: 

 Direct them to circle any words in their papers that are abstract, too general, or 

otherwise ineffective; then have them replace weaker words or phrases. 

 

 Generate with the class words they might or should use when writing about a specific 

subject, procedure, event, or person. 

 

To help students provide a concluding statement or section: 

 Model how to write a conclusion in front of the class. 

 

 Share published writing with students and determine how authors conclude their 

pieces. 

 

 Create a list of ways authors conclude informative/explanatory texts and have students 

choose from that list. 

 

 Have students practice writing a variety of conclusions for their text. 

 

To help your English language learners, try this: 

 Allow students to draw or illustrate facts and details about their topic and label these.  

Then provide predictable frames for the student to continue to add details (e.g., 

Elephants live…Elephants eat…Elephants look like…). 
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